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TI IE DIAtESIC6 OF EDUC.ATION I I

The Inter-Universi ty Centre in Dubrovnik

-  By Johan Galtung
Director General

Inter-Universi ty Centre of  Post Graduate
Studies,  Dubrovnik,  Yugoslavia

fntroduct ion.  The Inter-Universi ty Centre of  Post-Graduate

Stud. ies is an internat ional ,  inter-universi ty organizat ion,  v i th

i te campus Located. in Dubrovnik,  Yugoslavie.  I t  was establ ished.

in the spr ing of  LgTz and, inaugurated in January,  19Tl+.  Since

then, f rom ear ly 197\ unt i l  the end of  the spr ing term in 1975,

fourteen courses and three col loquia have been carr ied.  out,  under

the L97\17, academic program, at t ract ing c lose to three hundred

(ZgZ) part ic ipants,  .nost  of  thern stud.ents,  f  ron 31 countr ies and

involv ing the cooperat ion of  above two hundred resource persons

fron 2b countr ies,  most of  them universi ty professors.  The Centre

has approximatel .y f i f ty  member universi t ies that  contr ibute to

the d.esign of  courses, make staf f  avai lable,  advert ise courses

and faci l i tate student part ie ipat ion,  and is governed. by a Counci f

v i th one meurber f rom each of  these member universi t ies;  in tu ' rn

eleet ing an Execut ive Commit teer and appoint ing a Director Generel

and, a Deputy Direetor General

However,  the basic const i tuent uni t  is  the course, wtr ich is

sel f -nanaged. under the guidance of  the course d. i rectorgI  vho;

select  resource persons in consul tat ion v i th the member universi t -

ies.  The course typicalJ-y lasts four veeks and is cond.ucted. at

the IUC prenises,  a refurnished former sehool  bui ld. ing r ight  out-

s id.e tbe c i ty wal ls of  vhat was once the ci ty republ ic of  Dubrovnik-

one of  the best conceived, best preserved. and most seenical ly lo-

cated. c i t ies in Europe.
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The present paper is about th; ;e courses, and not about

the adninistrat ive f ramework wi th in vhich they a,re cond.ucted.

Suff ice i t  only to give e,  very br ief  answer to those vho ask:
I tBut where does the money come from?rr: the stud.ents then-

selves pay only about tventy dol lars for  part ic ipat ion (one

dol lar  per day),  that  the resource persons get Li t t le or no

honorar ia,  and that the menber universi t ies cover some of the

travel  expenses, and the Universi ty of  Zagreb has so far cov-

ered. the expenses connected with the running of  the bui ld. ing

i tseLf ,  includ. ing a very smal l ,  administrat ive staf  f  .  But no-

thing of  that  is  of  any interest  or  value in or by i tsel f

the courses ere the raison dtetre of  the inst i tut ion.  So , what

are the exper iences with these courses, and vhat k ind.  of  peda-

gogieal  theory ancl  pract ice is energing?

The fol lowing is 'based. on a conbinat ion of  part ic ipant

reports,  connents and reports f rorr  resource persons, and ny own

observat ions and ref leet ions -  having been a resource person in

maDjr  of  the courses and having hed a major hand in planning and

execut ing four of  them. The comments ean convenient ly be organ-

ized. und.er some head. ings that are formulated. as four di lenas

veI l  knovnr w€ should imagine, to aLl  k ind.s of  edueators and

ed.ucatees, vhic i r  means more or less al l  of  us.

2.  High temperature vs.  low ternperature pedpgogy. One typical

part ic ipant conment,  of  the posi t ive k ind.,  would run abaut l ike

thi  s:  I tThe course was l ike an earthquake to o€ r  i t  shatt  ered. al l

of  my pre-coneeived not ions and made me much nore avare of  the

signi f icance of  other approaehesi l .  Scme part ic ipants actual ly

relate that  they d. iv id.e their  acad.enic t 'eareerrr  tu two parts,

before and af ter  Dubrovnik-

Of eourse, one should be careful  in accept ing sueh test i -

monies too easi ly,  but  let  us a,ssune that they stand for genuine

feel ings and exper iences, ancl  ask how they night eome about?
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First  of  a l l ,  and that is a basic point  runni .ng through

tbese pages; no pedagogical  exper ience can be seen in isola-

t ion.  I t  a lvays must be placett  in a context ,  part icular ly of

that  vhich preeoded. i t  ancl  is  expected. to suceeed. i t .  Thus,

a hiSh1y intensive four weeks course, wi th four hours in the

mornings (Mond.ay through Fr iday) f i f tea v i th two presentat ions

with discussions; two-three hours in the af ternoon f i1 led

with part ic ipant-generated seminars ;and. v i th part ic ipants and

resource persons usual fy l iv ing together at  good. hotels (Uut at

qui te inexpensiv€r of f  season rates -  i .e.  e ight  dol lars per

dayr al l  incLuded) l r i I l  for  universi ty students be conpared. wi th

standard universi ty l i fe.  The l -at ter  is  character ized by very

low intensi ty arcl  very hiSh preCictabi l i ty :  courses st i l l  take

place t tFr id.ay f  rom 10 to 12",  v i th a knor,rn or at  least  knowable

facul ty and with a very l in i ter i  contact  surface between resourc 'e

persons and part ic ipants.  Relat ive to th is,  the t 'Dubrovnik

exper ieneett  lool ' ,s  r ich and meaningful  ,  saturated, not I ike the

d i l -ut  ed.  and of t  en al i  enat ecl  exper i  enc e o f  orc l inary univers i ty

l i fe.  From this,  i t  does not fo l low, however,  that  one is good,

the other bad,.

One of  the basic conponents 1n a course at  an euerging

vor ld universi ty l ike the fUC is that  everybody is ne,w and fresh

to one another.  A typical  course night have tventy part ic ipants

ano ten or f i f teen resource persons, al- together f rom f i f teen

countr ies -  the part ic ipants staying for (nost of)  four weeksl

the resource persons for a couple of  d.ays,  preferrably one weekn

or -  in the case of  the course directors and the course coordin-

ator (usual ly a more Junior facul ty nember) for  the ent i re per iod.

In 30 persons there are about 450 pairs -  we should.  inagine that

on the average onLy about 5f '  ,  maybe in some cas e s l j . t t  le glo?c eould

bc said to be aeiunintc, l  wi th each other in advance. In that

c&se there should,  be,  in pr inciple,  fever masks to vear.  Pro-

fessors or students hnve not set t fed into informal roles as



t tprogres s ivert  ,  
I tbr ight  t t ,  t t "onvent ional  t t  or  what not that

easi ly d.evelop rshen a structure gets more permanent.  In-

te l lectual  l i fe is of ten marred. by the norm of consistency:

& professor is known for certain v ievs and eennot easi ly aod

or subtract  v i thout causing raised eyebrovs.  He or she is

more permit ted to exper iment and put on new clothes of  th ink-

ing in a new sett ing.  And the same appl ies to stuCents;  they

night not be much af fected. by the judgement of  their  professors

back home, but of  their  fe l low stud.ents.  Hence, i t  is  strongly

ergued that educat ion nust include pockets in t ime and space

vhere uuch of  the s&me that is Cone in more regular set t ings

ean be done in a,  set t ing of  newness and fresbness, perni t t ing

new intel lectual  ro le- taking, r i th a higher 1evel  of  unpre-

d. ictabi l i ty ,  a higher leveI of  exci tement ancl  openess, in gen-

eral .

Another conponent,  equal ly i rapol tant ,  is  the inclusiveness

of the relat ionship -  knovn to al i .  r+ho have ever part ic ipated

in sunner camps, etc.  Being toget l ier  in nany sett ings (c lass

roon, excursions, hotel  bars ancl  d.ance froors,  valk ing back and

forth,  shar ing neaLs) obviously serves the purpose of  get t ing

better acquai .nted, of  cont inuing classroom diseussions and in-

i t iat ing new ones -  a lso perni t t ing the resource persons to be

nore quest ioning, less answering beeause of  the oo. l t -of-c lasg

sett ing.  This is rather obvious . .  vhat is less obvious is that

these relat ions af  +,  s6,r i11 beeone strongly emot ional-  ( tUus mar-

r iages belong to the IUC t tspin-cf f t t  u ' f fects very much to be hopecl

and expeeted.)  and through thet the soul  anci  n incl  open up not only

to the v incl .  tbe sun and the sights encl  the colors and the vaves,

but to everything. I f  a course rrc l - ieksrr ,  there should be a

honeymoon feel ing about i t ,  sone hind of  intoxieat ion -  every-

tbing matters,  beeomes neaningful  wi th in that  context .  I t  is

l ike being l i f ted up on the crest  of  a powerful  vave, being

tossed in many d. i rect ions at  once, not merely exposed to the



elements of  vhich ed.ucat ion is nad.e,  but  be ing nuch nore open

to them. For th is purpose the environment is important;  the

beauty of  nature, of  r ich history and. goocl  food and. wine

al l  enter the picture,  potent ia l ly  creat ing the type of  eu-

phor ia that  the part ic ipants (here indeed. count ing the re-

source persons )  can r id.e on.

St i l l  another component is the large amount of  mater ia l

that  is  presented and. d. iscussed. High temperature ped.agogy

should.  vork l ike some kind of  earthquake on the nind.,  i t  should

ereate not only openings through which something new night pen-

etrate,  but  a lso serve to break d.ovn unrefJ-ect  ed o convent ional

v isdom so tbat new eogni t ive structure night be bui l t  on the

ruins of  some of the oLd -  that  is ,  i f  the part ic ipant ehooses

to seize upon the occasion. He or she vho d.oes so should be

in an environment so Ioad.eC with ic. i .eas and pieees of  inforrra-

t ion thet i f  the condi t ions are present,  there wi l l  be more than

enough raw mater ia. l -  for  the person to process i t  in his or her

ovn vay. The good. course should be so intensive that part ic i -

pants leave fat igued. and bewi ldered, f i l1ed with intel lectual

contradict ious that wiJ- l -  work as breakers in their  n ind.s,  and

with much nev infornat ion that wi l - l  seep into the crevices.

Thusn the id.eaL course day starts at  breakfast  and. ends late

at night,  guid.ed. not only by cur iosi ty or a c j .esire to 1earn,

but by an existent ia l  neecr to be a part ic ipant to inportant

d. iseussions.

Thus, r+ 'hat  is here referred. to as t th igh temperature peda-

gogytt  is  charactetLzed. by f reshness, is highly emot ional ly

load.ed ( inclucl ing the f ights over the course i tsel f ) ,  is  very

intensive in terns of  act iv i ty.  I t  woulc l  be a naJor mistake

..Tt

works for  short  per iod.s onlyr  &i ld part ic ipants have been very

quick to point  out  that  courses last ing four months n even two

months aceord. ing to so intensive sched.ules are impossible.



There a,re even those vho feel  that  four veeks are two too

many -  to us i t  looks l ike the ni in imun. Reasons given are

often d. i f ferent f ron vhat is here seen as the raaJor cause:

onJ.y very fev people can J- ive under such pressure for  any

amount of  t ime, for  i t  involves not only a high leveI of  ex-

posure to new and diverging ideas, but also to ne$ people r i i th

the expl ic i t  (or  at  lease i rnpl ic i t )  norn to be concerned. wi th

their  eoncerns.  I t  is  too taxing. There is a need for wi th-

d.rawal f rom exposure to ideas and people ancl  environnent,  and

the regular relaxed universi ty rout ine of fers th is conbinat ion

of exposure ancl  wi thdrawal,  expansion and contraet ion.  Often

the withdrawal f ron one subJect is brought about by exposure

to another,  and the resul t  is  the great var iety,  nr ixture,  seen

in the week calendai  of  most universi ty students.  A s&al- l  l rave

of exei tement is bui l t  up in one d. iscipl ine,  af ter  a lecture

fol loved, by a seminar,  and then hrr .s to be bui l t  down, for  an-

other wave, in alrother f ie ld,  is  wai t ing for  i ts turn -  and

corresp.:ndingly for  the exposure to people.  This low tercperature

per lagogy is probably a.s conducive to l -earning vi th in exist ing

parad. igns as i : igh temperature pedagogy is to the process of

breakin6 up old paradigns and establ ishing new ones.

I f  th is is anything l i l ie a eorrect  p icture -  of  course,

i t  is  overd.ravn, the eontrast  is  exaggeratecl  -  then two im-

portant conEequences foJ. l -ow.

First , oocl  eCucat ion is probably based on the contrast

betveen the tvo;  onc of  thenr is only valuable in the context

of  the other.  The matur ie part ic ipant can make use of  th is

ci ia lect ic and even clevelop sone kinci  of  gut  feel ing to the

effect  that  f r I  au now in need" of  a reaf shake-upi l ,  or  nI  a&

nal i '  ready for a per iod.  of  thorough stud.y againt t .  For th is

interchange to take place, neecl less to s&y, there are other

plaees to go than to Dubrovnik;  xxany universi t ies or student



I

organizat ions organize short  sumner inst i tutes,  extended.

weekend. ' .  sessions, etc .  ,  very much with the funct ion men-

t ioned..  Character ist ic for  the lUC perhaps vouJd. only be

that th is id.ea is made more systenat ic Use of  :  the courses

are structured to have this ef fect  n last  longer and cover more

areas

Seeoad.,  iLJouLd be a nisterke for an in l t i tut ion ] - ike the

IUC to t ry tq becone a regular,universi ty,  wi th the only di f -

ference that i t  wouLd" be more transd. iscipl inary and. t ransna-

t ional  than nost in i ts construct ion and course composi t ion.

A regular universi ty has an enormous support  structure that  is

usual ly invis ib le,  provided. by the surround. ing c i ty or univer-

s j . ty tovn, by the whole society,  in faet .  0f  course, there are

inst i tut ions that provide intensive t ra in ing over a longer per-

iod in one f ie ld.  only,  but  they are not in the J. iberal  col lege

tradi t ion,  more l ike ni l i tary acad.enies,  seminar ies,  etc.  What

is needed is precisely the contrast  inst i tut ion that is not only

di f ferent in content and structure,  but  a lso f i I ls  a d. i f ferent

ped,agogical  ro1e, and not only for  part ic ipants,  but  a lso for

resource persons; the role of  renevaf rather than f i l l ing up.

on the other hand, such inst i tut j .ons should also recognize that

in a sense they are parasi tes on the ordinary universi ty stru,c-

ture.  They rely on universi t ies to do the ground. work and then

have the -  qqt  at  a l l  unpleasant funct ion of  engaging in highly

cr i t ical  ped.agogical  aet iv i ty;  resented. by some o enJoyed. by rnany.

3.  Unint jgrat .ecl  vs.  integrg. ted. educat ion.  What is being said.

under th i  s heading is somewirat  in the same vein;  i t  has to c lo

vi th the extent o, f  course planning that should be engaged in

beforehand..  The point  of  departure would.  be such typical  par-

t ic ipant renarks &s t tProfessor A says this and Professor B

says that and i t  is  total ly inconpat ib le,  what an I  to bei ieve

in al l  of  that?rr  or  r r  I t  vould.  have been so much better i f  topie

X had been presented before topic Yft .  Such eomplaints are gen-



uine and reasonable enough, end yet not necessar iLy some-

thing that should be peid,  too much at tent ion.  For,  inagine

a course with total  consistency, no resource person contra-

d. ict ing hinsel f  or  others at  Bny point ,  and everytbing present-

ed. in aD order ly,  accumulat ive l ray.  Is th is real ly a l ray of

t reat ing aduLt people,  or  an/one for that  natter? Is i t  not

nerely a way of  present ing processed. real i ty,  wrapped up in

pJ-ast ic,  instead. of  l - ive,  inconsistent,  unfold. iag real i ty i t -

sel f? I f  real i tV,  including our ref lect ions upon real i tV,  is

ever-ehanging, never stat ic,  a lways f i1 led wi th contradict ions

should there not be soue kind. of  correspond.ence between real i ty

and the eourses we try to organize? Woufd not the stream-

l ined. course organizat ion in a sense be a ref lect ion.of  the

opposi te v iew of  real i ty,  as sor,ething perfect ionable,  some-

thing that wi l l  one day f ind i ts f inal  shape so that i t  is  ouf

task in our courses to f ind.  so&e kincL of  pref igurat ion of  that

per fe ct  ion ?

Obviously,  the v iew taken here is in favor of  r ich,  but

relat ively unintegrated courses. rn B. sense I  th is j .s a d.eed. of

necessi ty.  The courses given at  the rnter-universi ty centre

d.eal  v i th such topics as t tPart ic ipat ion,  Workers t  Control  and.

Sel f  Managenentt t ,  t t ln lodels for  the Future ,  Donest ic and GLob&1 t t ,

t tTheor ies of  Developnent,  Conf l - ic t  and. Peacetr ,  t tS" ience and

Phi losophyrr  r  
t tPhenomenology and Marxis&tt  r  

t tTransn&t ional  cor-

porat ions and. World Eeonomic Ord.er i l ,  r f  Local  Government in Rapid.

SociaL Cbangetr .  These are al l  controversial  topics,  an4 more con-

troversial  topics wiLl  probably be on future programs. There

are also ress pol i t icaJ. ly controversiar topics,  ar though they

may be intelrectual ly as controversiar (  t tshape theory and. pre-

Homotopytt  in topology being one example).  r f  one does not want

the plaee to become a school  of  id.eological  indoctr inat  ion,  and

on the other hand. bel ieves nore in resource persons vi th c lear

pronounced views they themselves bel ieve in than resource per-

sonx only able to catalogue views held by others,  confusing de-

tachnent wi th object iv i ty,  the orr ly vay out is plural isn,

qclect ic isr i i .  And then there is the purery pract ieal  c i rcun-



stance that i t  costs much more money to guarantee that Pro-

fessor A with his topic X arr ives before Professor B with

topic Y -  vhen in fact  B is in the v ic in i ty long before A

is avai labie and only a f i t t le extra t ravel  noney is need.ed

to make hin jo in the IUC for a vhi le.

The net resul t  can sometimes be a c legree of  unintegra-

t ion so hieh that part ic ipants may feel  they are tossed. around.

in al- l  k incls of  d i reet ions.  And. that  leaC.s to an inportant

point .  The id.eology of  low 1eve. l -  of  integrat ion (corabined.

with a high 
' '1eve1 

of  pedagogical  t t t  enperature t t )  should not

serve as a pretext  for  fack of  preparat ion and guidance on

the side of  the course direetors.  The siruplest  way of  prepar-

ing a course, even sinpler than the streanl ined. course, vould

be to d.rar+ up a l is t  of  topics an<i  a l is t  of  good. names, pair-

ing them together,  f inding out about the avai labi l i ty  of  the

resource persons, and. then leave the rest  to a secretary who

f inds sui tabLe travel  schedufes and makes hoteL reservat ions.

Actual ly,  i t  can probably be argued. that  i t  takes more t ine

and energy for the course directors to prepare and guid.e the

Ioosely integratect  than the vel I  integrated course -  and. that

i t  takes least  of  e i ther to do iN in the la issez-faj . re vay

j  ust  d.es cr ibed..

There is a d. i f  f  erence thougi i :  the rntegrated course re '1 ies

on very much aclvance preparat ion;  for  the unintegrated eourse,

on-tbe-spot guidance is needed. Concretely,  th is neans that

the course cl i reetor/eoord. inator has to make use of  the contra-

d. ict ions and inconsistencies,  the more or fess sharp diver-

gencies as ped.agogicel  rav mater ie. l  .  Sometimes this can be

clone by having prof  essors A and B work,  i t  out  in a d. ia logu€r

very of ten i t  shoufd.  be done by having part ic ipants themselves

react to i t .  This is very rarely done in universi ty courses

vherein the assumption qui te of ten is some sort  of  intel lectual

lancl lordr ist i , , ;  professor A t thast t  th is topic ancl  professor B that

one; course monopoJ.y inpl ies sof , re k ind.  of  protect ion against
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cr i t ic ism and. confrontet icn wi th others '  At  the IUC, the

assumption is rather that  aI l  sesource persons shar: .e the en-

t i re f ie ld.  v i th the part ic ipants and. make their  presentat ions

ancl  inputs to d. iscussions in naxintum vis ib i l i ty  and audibi l i ty

of  each other.  i , lore about that  fater.

However,  inconsistency and contradict ion are not only

found between resource persons; i t  cou1d. also be Located. v i th-

in any single one of  them. In pract ice,  th is is rerely the

case for so much of  our intel leetual  t radi t ion consists pre-

eisely in weeding out inconsistencies in orcler to present an

integratecl  whole -  which is one nore reason vhy the unintegrated.

course has to be based. upon a muLt i i , : ic i ty of  resource persons

vi th divergent v iews and pcints of  departure,  and di f ferent per-

sonal i ty types and cxper ient ia l  backgrounds. But vhat one can

do insteacl  is  to encourage resource persons to set  aside their

ready-rnade leeture notes anr l  usual ly not foLlow the paraoigros

in books they have already publ iched. ' - '  assuning that the level

of  l i teracy among such part ie ipants is high, anyhov. Id.ea11.y*,

the resource person should.  present_something that is st i lL raw

ant l  erucle,  ideas in search of  integrat- ion,  anC. the good rescurce

person would not be he vho preqe' I t ts his solut ion convincingly

vel l ,  but  he who sranages to br ing others into his nental  work-

shop where problens and pi .eces of  problens, bi ts of  informat ion

ancl  evic lence, some good idees atrd v€iry many bad. ones are fJ-oat-

ing around; invi t ing then to part ic ipate in the processing of

al l  th is raw mater ia l  into insigLrt .  On the other hand, that

should not b;  t i re only formula,  e i ther,  so there is also the

possibi l i ty  of  eneouraging the resource perBon to present his

ler test ,  but  as yet  unpubl ished. piece of  work as i t  is  st i l l

f resir  and. v ibrant ancl  has not yet  become rei f iecl  between

Jaekets -  for  a f inal  burst  of  construct ive cr i t ie ism. In

both cases, the resource person shoul-d hinsel f  share the prob-

fems end be wi l l ing an0 able to point  out  weaknesses not dis-
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covered by the part ic ipants.  Ancl  the task of  the course d. i r -
ector is to faciLi tate the ut i l izat ion of  contradict ions for
per. lagogical  purposes, not to cover them up by f , reens of  g l ib

forrrulas.  The iaea is not necessar i ly  tc t ranscend them,
tbat rarely happens -  but  to get them out into the open. As
a matter of  ; lact ,  in summing up the discussion, the good. c l is-
cussion leacler (not necessar i ly  the course director)  woutd be
eble to l iet  contrad. ict ions,  c l i lenmas, rat i :er  than conclusions.

How would th is di f fer  f rom a conference? Doesnrt  & con-
ference provide al l -  th is:  a ser ies of  papers only roughly wi th-
in the same f ie ld or sub-f ie l -d. ,  intersperseo with e couple of
panels -  most of  theu for lowed by ; l iscussions? There is much
to be said.  in f  avor of  th is paral le l .  The ruc d.raws upon the
structure of  the conference as wel l  as the structure of  the
summer sehooL (ruc works only in the of f -season per iod. ,  though
october,  November -  Apr i l ,  May).  But there is an important d. i f -
ference: there is the obl igat icn to cover the rc,ost  inportant sub-
f ie lds and. approaches -  in that  sense there is nore s in i lar i ty
with regulelr  uoiversi ty courses. rd.eal1y,  the pedagogy wou1d.
be based on the best f rom al l  these three forms; hopeful ly not
encl ing up with e combinat ion of  the worst ,  the piece-raea1 ,
coi tug interruptug nature of  the conference discussion, the
acarLemie tour ism that nay overshad.ow the educat ional  content
of  the sul [mer scirool l  and. the r i tual- ism cf  regular.  universi ty
]- i fe.

rn th is connect ion,  some word.s may perhaps be said.  about
the degree of  beforehand. preparat ion of  lectures as opposecl  to
inprovisat ion as the cour6e unfcld.s i tsel f .  There is v i r tue
to a t isre-tab1e; part ic ipants and resouree persons have a r ight
to knov what happens vhen, at  leas e one week in ad.vance (  and.
inapre1ininarysenseha]- fayear inad.vance,af tera. ] -1

is the basis on which they woulc1 register as part ic ipants or
become interesteC as resource persons).  But f  am not so con-
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vincecl  as to the v i r tue of  hending out ]ecture notes or short

summaries beforehand. Part ie ipants tend to encourage this,

ancl  some resource persons fol- lov sui t  -  but  the exper ience is

not necessar i ly  posi t ive.  I t  becomes l - ike a contract  between

resource persou and part ic ipant,  ty ing both of  them to a f rame

of reference that may be outr iociet l  a l read.y by the f  i rst  quest ion

or by some ref lect ion that came to the resource personrs nind.

the moment he d. istr ibutecl  those sheets.  I t  takes seme of the

' i r ive out of  the presentat ion (  " let  ne see, vhere am f  norr ,  oh

yes -  i t  vas that point  at  the bottom of page 2t t ) ,  antL the gen-

eral  gue6s woufd" be that the part ic ipants become more passive,

tending to th ink that  r rwel l ,  i t  is  in those sheets anyhovrf  .

Moreover,  i t  may make the resource person clefensive about his

notes rather than open to,  and al-- Ie/wi l l ine to integrate,

cr i t ic ism. Hence, a rouch better solut i .on for  a l l  the reasons

nent ionecl  Br J . t  s t . t tesk a resource person to wr i te a summary

iraned. iately af  tervards,  benef i t t ing f  rom the discussion and hi :

or{rn af  t  er thought s .

4.  Pedagogica] plural isn vs.  per j .agogical-  s ingular isn.  So f  ar

something has been said about presentat ions,  C. iscussionsr pat-

t ic ipant-generated seminars and. inforrral  ta lks.  What is our

exper ience vi th these approaches, vhich one is better? Ob-

viously,  that  is  the l r rong quest ion to ask3 the problen is not

vhether we shoulcL have lectures or seminars/aiscussions, but

hov to mix then proper ly.  Only the naive vould argue in favor

of  the total  exclusion of  any one of  then. 0f  course, f rom

the passiv i ty incluced. by lectures to a.  more or Iess capt ive

aud. ienee and the feel ing oro being al ive af ter  one has mad.e an

inportant input in a seuinar Ciscussion, the concLusion is

clrawn-qui te of ten; , t t let  us drop the lectures and have only

seminars an<1 d. iscussionsi l .  The conclusion i .s naive because

onee nore i t  fa i l "s i ;o grasp the dialoct ic of  the ped.agogical  ven-

ture:  i t  is  re lat ive to an overexposure to lectures that seminars
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appear as the solut ion.  When lef t  to seminars alone, the

shortcomings viLl  becorre nuch nore c lear:  there is less oc-

casion for a wel-1-reasonedr sXstenat ic plesentat ion of  large

f ie l - r is  of  inquiry l  d.ee1:. ; r - ly ing argunents cannot be presented

in the ehopped-up nanner of  a seninar c l iscussion; for  seminars

or vorking groups to be ef fect ive they i rave to be rel-at ively

snal l  ( to perni t  everyone to part ic ipate) but th is cuts d.ovn

the mutual  v is ib i l i ty  of  the r^ ihole group and even reduces the

type of  group integrat ion that stens fron react ing to the saf, re

presentat ion.

From this,  hovever,  i t  does not foJ- l -ow that everyone vho

is cal-1ed in as a r 'esource person shoul-d be askecl  to give i i is

or her presentat ion in the form of a iecture;  Eoreover,  uo,3er no

circumstances should.  a J.ecture last  nore than \ ,  in inutes,  and

there should" be et  l -east  equal  t ine set  asioe for d. iscussions.

Lectur ing is one forra -  i t  requires very special  pedagogieal

ski lJ.s to be meaningf ul .  Thus ,  a goocl  l -ecturer should probab-

ly present his thesis at  the very t  eginning, even giv ing a

m.inimun out l ine in the form of f ive or s ix points so that the

aur l ience can gear i ts at tent ion lcvel  to the progress of  the

presentat  ion,  knowing at  a l l  point  s ,3cv- the l -ecturer is progres s -

in6.  Good and anple use of  b lackboard.  or s in i ler  d.evices is

a necessi ty;  most people benef i t  f ron a combinat ion of  v is ib le

ancl  audi t ive st iuul i  and. c&n catch up on the black'board.  when

the fJ.ov of  word.s has moved. in another direct ion.  I {o l rever,  there

is probably also v i r tue to the unpreparei l  scr ibbl ing rather than

s1id.e niceJ-y preparecL for the overhead.-projector:  the lat ter

takes the spontanei ty out of  the presentat ion anC makes the par-

t ic ipants less of  a v i tness to an act  of  creat iv i ty,  whereby

the f low of  words is acconpanied by c l iagrarns,  vord-s,  f  igures,

arrows and whatnot.

For others,  another form woul-C be much better,  a lso de*

pencl ing on the topic;  presentat ions in the form of theses, or
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topics,  or  exper ienees, ideas -  maximum ten minutes for  eaeh

and then inmed"iate di  scus sion. A good, cr i t  ieal  aud. ience vi l l -

be burst ing r* i th quest ions,  couments and quer ies af ter  ten nin-

utes r  ox af ter  the f  i rst  sentence for that  natter ( t tnhy did you

choose to start  of f  that  vay?!")  -  to wai t  \S minutes requires

some coBpensat ion in the form of intel lectual  exci tement,  whether

i t  is  d.er ived. f  ron.  sty le of  presentat ion n c lepth of  insiBht,  or

the nature of  the informat ion given. the ]ecturet  who takes

much t ine to present what he has to of fer  vourd.  do vel l  to ask
hinsel f  r . rhether he is varranted. in doing Fo r  or  some other f  orn

of presentat ion coul"d be found..  For inst&nce, i f  i t  is  a quest ion

of pure informat ion,  the ic lea of  hand. ing out some sheets night

be a gooc. one -  proceed. ing straight to the di  scus s ion -  what

shourd.  be avoid.ed is the c loubl-e pre sentat  ion.  one sinpre cr i -
ter ion,  but a cruel  one, is v 'hether the audience is bored or
not:  to bore other people is to exercise v io l ,ence, ^fb6L - , tbFI. .  6De
not f ree to 1eave. Good research, science, theory is never

bor ing -  i f  the presentat ion is neverthefess bor ing,  there is

ei ther something wrong with the und.er ly ing researchr ox v i th

the person present ing i t  -  and in the Latter case, the search

for an appropr iate form should be founcl .

of  course, the repertory of  pedagogy eontains uuch more
than what has been ment ioned. here.  Thus, there is the use of

alL k incls of  mactr inery r  pro j  ectors o etc.  L ike for  a l l  other

nethod.s,  they have to be used in a vay that sui ts the nater ia l ,

ancl  not  excessively.  Can one talk aboutr f  a l ternat ive l i f  e sty les

in r ieh countr iesrr farguing in favor of  a s inpler sty1e, using

expensive TV 
"q,r ip*"nt  

to rrake rof  e playing more vis ib le.  i .  e.
to those vho played the ror-es? can one talk about I tpart  ic ipat ion
ancl  sel f -managenentnusing lectures as the only form of presenta-

t ion? can a presentat ion of  the extent of  pov.erty in the worLd
today be l i t tereci  wi th Jokes? And.,  nore part icular ly,  concern-
ing gadgets and ginnicky methocis of  teaching: they nay become
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spoken uord (accompaniecl  by something wri t ten) to the gad-

gets ( tne Tv screen) anci  the ginnick ( tne role-playing,t t r"*

you shal l  be IsreaJ-,  and. you the PLO, anC you Egyptt t )  becarrse

of the mechanical  nature of  the gadget and. the art i f ic ia l i ty

of  the ginmick.  Very l i t tLe of  such things can cof, ipare fa-

vorablyr  {€ l iould th ink,  to a spontaneous discussion imspired.

by nature,  cul ture,  food and wine -  in fact  the role of  such

st inul i  (  incl-uding fr iend.ship,  love ancl  sex )  are probably

much underest imatecl  in our general ly very pur i tan theory of

eciucat ion,  wherein only that  r^rhi  ch can b e brought into the

classroonr counts ped.agogical ly.

Another way of  s l ic ing the ped.agogical  cake, i r rp l ic i t

in what has been said above, l roulo be to nake use of  the d. is-

t inct i .on between vert ical  eclucat ion,  hor izontal  educat ion and

sel f  eclucat ion.  GeneraIIy speaking, the vert ical  forn I , re-

supposes some dist inct ion between teachers anC learners,  vhich

is there however nuch i t  is  r r raskeci  by such terminology as is

used here;  t l_resource personstt  ani i  t rpart ic ipantsrr ,  Usual ly th is

corresponcls to an age di f ferent ia l ;  i t  is  hard to deny that by

and large the olo.er have hacl  a chance to exper ience nore,  ref lect

more and read. nore -  a lso to wr i te rxore and talk more and to get

more react ions -  than the Founger.  0f  course, the young can mar-

shal  against  th is super ior i ty c lue to age their  e.bi l i ty  to see

things vi th f  resh eyes ,  unf  et teret i  by converr t ional  wi  sd.om and

sol id. i f  iecl  parad. igns:  not respected by these youths.

Hence, the basic point  in the pedagogical  p lural isn re-

f  erred to as d.esirable is not vhat k incls of  gaclgets or gin-

nicks are nad.e use of  ,  on e scal-e f rom the sinplest  to the

teehni l -ogica1ly most sophist icated -  but  to what extent alL these

structural-  types are present anci  in a reasonable nixture.  Iv iore

eoncretely,  th is means that there is roorn for  vert ical-  educat ion,

for  teaching in the c] .assica]  sense, for  a good resource person

giv ing his and. l ier  insight ano. for  part ic ipants taking nores -
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there is nothing wrong in th is fcrm, as long as i t  d.oes not

doninat e or is 'not  too heavi ly cLrrref  at  ed wi th age and aca-

d.enic posi t ion (which i t  usual ly is ) .

But ar ld.ed. to th is,  then, eome three fundamental  hor i -

z:r taJ. lc ing devices.  First  r there is cr i t ical  d. iscussion from

part ic ipants to resource persons so that the vert ical i ty is

t ransformet l  into a t l ro-way relat ion and. thereby total ly changed-

because the infornal i ty of  the out-of-c lassroorn set t ings (wi th

a carry-over inside the c lassroom)often makes this a discussion

between equals -  perhaps because both part ies know that theirs

is not a ' last ing relat ionship so they can engage in social  pat-

terms they vould not have at tenpteC at  hone ( ihe naive student

or professor v iL l -  bel ieve that th is is because professors or

stud.ents f  roru th is or that  other country are so much t tn icer i l  )  .

In such discussions, the author i tar ian nature of  some stuclents

and professors is very quickly revealecg there is thc.  negat ively

author i tar ian student ojrposed t i , :  everything coming fron a pro-

fessor,  the posi t ively author i tar ian equal ly incl ined. ro accepr

everything and the more mature stuCent 'urho select  s ,  who f  inds

out -  of ten very quichly -  uhat is thc rescurcc cf  a part icul-ar

resource person and tr ies to l renef i t  f roru that  rather than pres-

sing for weak points -  ancl  vho afso reccgnizes his d.uty to the

professor as a person, to help l i in in his fur ther d.evel-opment,

not to see hirr  merely as a tool-  for  orrn enr ichnent,  there onJ.y

to please and give,  a born c lass ene&y, who can be treated, as a

thing. Ancl  correspondingfy for  the professors:  t i rere are those

to whom every quest ion is a threrr . t  ,  something to be avoic led,
(  t t let  me wait  unt i l  I  have presenteo the ent i re l ine of  reasoningtt

which may mean unt i l  there is no more t ine lef t  for  d. iscussion;

those l rho can be reco gnizecl  by never ta i .k ing nc; tes when the d. is-

cussion per iod cones, s ignal t ing that they have nothing to l -earn

from such sessions; those nho becone angry ( t tyor have nct  under-

stood. mett  )  -  and so on. There are many types ,  ancl  i t  i  s  the

task of  the course director to cut  through al l  of  th is n much of
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which is bad role-playing anyway, and. get a real-  c ia logue

out of  i t ,  somet imes with short ,  sonet imes with longer inter-

vent ions -  somet imes r ight  af ter  the presentat ion,  sonet i rues

vi th a part ic ipant vorking group in-between, prepar ing quest ions

and comnents.  A65ain,  th is is far  nore easy in a high tempera-

ture than a low temperature pecagogical  set t ing.

Seconcl ,  there is the part ic ipant-generated. seminar.  Al-1

part ic ipants are egual ,  but  some are nore equal  than others:

scme take nore in i t iat ive,  arc better at  organiz ing, set t i l rg

up c1iscussion groups, etc.  In such ;eninars,  resource persons

are guests,  part ic ipat ing l ike al-1 the others -  ancl  i t  see4s to

be very inportant that  the Ciscussion l -eaCer is one of  the par-

t ie ipants -  on the basis of  rotat icn.  Dur ing the four.veeks,

this gives a chance to al l  part ic i .pants tc,  present sonething

at Lease i f  they spl i t  up in working groups aecording to inter-

est ,  which then later x iay be vr i t ten up as a paper,  provic l ing

part ic ipants wi th that  symbol of  complet ion which probably has

consicJ.erable pedag.gical  s igni f icance. Id,eal ly,  th is can even

be clone dur ing the stay anc even be the sub j  ect  of  sonie comnents

from resource persons (at  leest  in a prel i r : r inary forn),  but  in

pract ice i t  v i l l  usual ly have to be conpletea upon return back

home.

lhird,  there is the possibi l i ty  of  seminars for  the re-

source persons -  not  necessar i ly  in an organized formr but in-

forma1ly.  Exper ience from thc fnter-Universi ty Centre has

brought out very cJ-ear ly hor+ 1onely universi ty professors qui te

of ten are.  As alreai iy nent ioned.,  the structure of  universi ty

teachine is such that universi t ies are t ied together at  the

bottom, but f ragmente<1 at  the top: professors teach singly,  not

in pairs or groups .  Of t  en they c1o not do research together or

have seminars together,  e i ther,  but  appear only in a vert ical

set t ingn with junior professors,  sssistants and- stud.ents.  But

this mee.ns that a very inportant source of  learning, hor izontaL
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ed.ucat ion among equals l rho together t ry to d.ef ine anC solve

problems i  s red.uc ed to much belor+ vhat i t  could and shoul-d- be .

As a matter of  a fact ,  th is probably explains nuch of  the sud-

den change in the balance of  structuraf  power between stud.ents

and professors that  becane so cLear at  the encl .  of  the 1960rs:

the stud.ents had. come together (  in ad.d. i t  ion to lectures r  Bem-

inars,  col loquia through universi ty canteens, student c i t ies,

d.ormitor ies,  a l l  k inds of  students act iv i t ies includ. ing stud.ent

tour isn) whereas the professors were kept apart ,  spl i t  by the

pattern just  nent ionect and their  integrat ion,  s ingly,  not  com-

bined, into bourF,. : :s-  fani ly l - i f  e.  I f  in addi t ion the pro-

fessor fa i ls  to errgage in sel f -ed.ucat ion through cont inued.

study, and the structure ooes not al lov for  feet l -back to his

leetures,  he is lost  re lat ive to nod.ern students wi th count less

opportuni t ies ,  resource-wi se,  antL struct . r ra l ly,  to gFor togetber.

Hence, one of  the. tasks,of  the IUC is also to provide a set t ing

for the resource, persons to benef i t  f rom ea.ch otherrs presence -

ancl  they d.o incl .eed seize the opportuni ty.  iv luch of  th is couf d

and. should happen in the cJ.ass-room i tseJ. f ,  as long &s hor i -

zontal  d. ia l - rcguing among the resource persons does not happen at ,

the expense of  a d.eeper resource person-part ic ipant relat ionship.

Anr l  sone of  i t  can take the form of special  seminars for  the re-

source persons aJone: they : .  have a r ig i r t  to engage in th is,

tooe not onJ.y the part ic ipants.

{ : - lg! f ,  there is the obvicus possibi} i ty of  sel f  educa-

t ion -  s imply reaci ing,  ref lect ing.  In general ,  f  voulc l  be

r.r i11ing to sacr i f ice th is source of  learning in the part icufar

sett ing of  the IUC. Part ly everr  th is is a deecl  of  necessi ty;

the l ibrary resources are alnost non-existent.  But i t  is  a leo

a quest ion of  v i rat  is  d.esirsble:  g iven the amount of  resource

persons and part ic ipants,  their  d iversi ty,  the goocl  opportuni t ies

f  or  d ia logue and the l i r r i teo span of  t i r : :e avai lable,  one voula

be incl ined to say that reading can be clone back home ,  upon return. ,

except for  some part ieular ly important mater ia lo of  courae.
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I t  wou1d. not nake much sense f 'or  a part ic ipant t r"r  arr ive in

Dubrovnik v i th a sui tcase f i l ]ed wi th books and use the t ine

not consumed. by schecluleC act iv i t ies to engage in reading on1y.

0f  course, he and she are f ree to dc;  so -  but  the id.ea of  the

place is to provid,e EL sett ing wi th naxi l ium opportuni ty for  a l l

k ind.s of  d ia logues. Sel f  -educat ion belongs more to t l ie low

temperature repertory ano is absolutely incl ispensable -  but  in

another set t ing,  where part ic ipant and resource person al ike

can eont inue, bot l r  naking use of  the c lynanisnr brought into them

through intensive eclucat ional  exposure to grow fr : . r ther.

5.  f  he d. ia lect ics qf  ed.ucal i . . rn,  in t ime and. space. Ide have

enphasized. repeatedly that  the r+hole venture ist td. ia lect ic"

meaning by that overused- worcl  not  only that  everything has to

be und.erstood in a context ,  even of  that  vrhich is not there

(e.g.  regular universi ty teact i i rg) ,  but  a lso that t rue pedp-

!o6ical  efr 'cets probabiy stenr f ron contrasts anC contradict ions

rather than fron any part icular s ingle factor.  To take one

exaaple:  what has been kncwn at  the IUC as t t the th i ro rreek

ef f  ectr t .  I t  takes the form i f  f  ar i5ue, ancl .  of  aggressiveness

against  course organizers;  there j -s a certain absenteeism, and.

'btre general  morale is low. In t l ,e fourth week i t  usual ly picks

up again.  Why?

One sinple explanat ion is in terms of  fat iBUer part ly

physical ,  nainly rnental .  Tire lat ter ,  hovever,  i .s  hardly c lue

to the auount of  mater ia l  ,  ' , rut  rather to i ts contradictory na-

ture.  A part ic ipant l - is tens at tent ively the f i rst  day.  The

presentat ions are good, and. he accolnocj"ates them inside his

systen with appropr iate label ing -  even equippecl  r . ' i th & t tp lustr

for  t t f  agree/J. ikeI  or  a I tminustt  for  t t I  d. isagreei  d. is l ikerr .

Af ter  a couple of  d"ays there wi l l  be sone pluses and some nin-

uses ,  vhich i  s perf  ect ly nornaf anci  unproblenat ic ;  the: :e wi lL

a1 so be some cases of  anbival .errce.  The prob]-er:r  ar i .ses vhen the

presentat ions start  burst ing through his and. her parad. iBms r
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and so much so thai ; ,  t l tc l r  csnnot cven be classi f ied as anbi-

vaLent.  I 'here is no wey of  h lnci i : -ng t i ien l r i th in one I  s own

tho'*ghl  system. The ternptat iorr  wi l  l  be to stanp then out as

nonsense, not to be taken ser iousJ-yr Sut here is an i rnportant

factor in the lUC picture;  uost of  the part : -c ipants are t ikely

to be rather autononous anci  capnlr1e of  ref  l -ect ion,  ,c) thervise

they voul<1 not t rave haC the s*"ar i i1 a to leat 'e their  home base

d.ur ing the term to go al- I  Lhe va) ' to Dttbrovnik -  an impl icat ion

that d.oes not necessar iJ.y holeL for i i ie su;ruer course part ic i -

pants and hence one more ?easo: )rny the IUC d,oes not organize

sulnmer eourses -  another being that faci l i t ies are overcroi+ded

and expensive )  .  in aCci t : -on,  t l ie ' , r  t )TL) us'1ra.11.; '  l : ,  
"etbeg 

d- iver-

s i f ied.  lot ,  vhich lneans the.t  the:^e 
"r i l -1 

aI l ia. l 's  ce some for whom

the t tnonsensert  rnak, :s sense -  r ,nct  r i rat  nakes i t  i r ruc!1 Llore Ci f -

f icul t  to wr i te i t  of f  €1.s unwori ' , :7 of  at 'Lent j .on.  lu ioreover,  in

aiscussions axtorrg part ic- i r . ra l ts,  thr : 'e ; ; i f I  oe 3 neecl .  to have

some kinr i  of  just  i f  icd - . -  j -  e- , ; .  ; lL:rc : l : :  s  '  , ;  r , i i rc le tuhe painf  u l  pro-

eess of  adapt ing t l :e ihougLt,  : r l ! 's ic l :  sc as tc be abie to acconlao-

d.ate the unexpectecL siai ' t1. .  Ti- j  s ol ] . : )  : i ie.y c1o or ice,  t r r ice n t l i : ' - r

t i r : res C.ur ing the f : ' " : 's t  r . ieei ;  -  1ru-t  t rhen' ,he i l iput  cunt inu-es at

ihe same speecl  thc prc ce ss 1;qcc r .c i  i : rcree,.s ing11. pairr f  uI  ancl

d. i f f icu] . t  -  and me;r tar i - l -X.  ar : i l  t ] re: :eby alsc pir i 's ice-1 l ; ' ,  exhaust ing

The resul t  is  both fa i rgue a:nci  i . i tg l :essiveness against  a course

and an inst i tut ion i t rat  dc, .es r ;uch. i :h i : rgs.  Ti :ere v i l -1 be a cal l

f  or  integrat ion,  in t i rc f<,rn of '  e.  f  or : - - :u l  a that  s+-amps out three

quarters of  the pl 'esent i r t  .onJ,  J ea-rrng only ihcse that are

marked. v i th a c lear ' f  p lLrs?i  cr  a el-ear "ninustt  sc that  cogni-

t ive consonance is aehieved, or in thc form of a rrew approach,

sinple,  a l l  embracing. The lat ter  nay Le innovat i t 'e:  but  may

a, l  so take the forn of  s;ol : -e k inci  of  porul i -st  sal . rat ionisn f roro

hard.  intel lectua.] .  vork,

Then, there is i )no-ther factor.  In i ; l . re beginning, the

third week synclrom.e seemtC" sostrange because the lesour.ce per-

soi :  . l  were of  the sarre qual i t ; r  a.nc r luant r t ; '  t l ia;  weck as the
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preceding l reeks." l1r lu- i  l -  c;ru v i r . r ,  i ; : - :ucl(  b) i  i / . iat  a i la. ive ob-

servat ion that 'was. 0f  ccu. ' :se,  ihe l ,ur t : -c ipan+-s were nc

longer the sane !  They ha,d" al  ieady been c: iposeC to rescuree

persons, many of  thei . l  the nosi  1re1:1.  i ino1, '1 i  iu their  f ie l -d.s in

Europe or in the vo: ' , - r -d.  as s" l , .hoie:  a1rd - . -n addi . t ion,  these re*

source persons harL giv, . r :  t ' . .c i : -  t i i . :  crcal :  o, f f  the top of  thej . r

standard presentat ions .  l . : . .c ; r r ing: l  y ui '  ; ro ' ' . .  rh:y hacl  g iven a

concentrated.,  d ist  i l . r -ec. i  .u. .  crs i .on ra- i , i :er i ;han C.:- lubing j - t  into

& one tern or:  tvo terns lcc ' ture ser,es.  Jn bhis proress,  the

best of  the resource per lonei  r : "c l .  r ic  c i .oubt s+; in 'u1e"ted^ the others

into giv ing as , iuch -"s i .n i : , i r : .1- t  -  t . r ' " r  j  n e.J.drt io:r ,  the part ic i -

pants had tvo weeks oi  g. , . r r . ' . IJ* fc i ' i : r ' , i - :n a ' t . ' -  t r : infng in d. ia logue

behind then. But t f ie 1;h: : ' i  t , -c:- ,  - '  - : , . r i , . r ' - : i  f  . i r : ; , :on k:ew nothi-ng

of th is -  to hin ani .  hcr ' - i r , ' : ' i : :  , " ie,s i i . r -1.  ncrw, 1i  shorr lC be not iceo

again hov C. i f f  e: :ent  th j  r  i : r  i - ' - .cr i  ' ,  sbai :c ia,  r i  u-n: , \ re ls i ty lecture

course, wherein i : : i :  c i 'essc - '  - , - : . -  l : i l11,1 e: . i t , :  l t 'o get i ; jn i1 rr-secl  'co each

other in a nar l 'c i f  : ien:e:  l ,  l ic  s ' ;u- i , . ; t ' is  . r . : . :ow t / l ' r . i re the professor

stand.s and.r ice r :efS3 -  r : i : . ,1 aL,:r- ;1rc-1 '  dr f i 'e le i : t  i t  is  f rom a con-

f  erence and [ !  s l ]n l ]ef '  I  cnc, : . -  r - j ' - - ] ,  . r  no:e c r  Icss : 'cs iden-b da-e|1. i ty.

I i io wond,er that  I  ore bn:- : r , : :  l ' - ._.p.-- . j :  ,n ;h. :  - . - l : : r : i  i reok;  only sad.

that i t  coul-d 'L,ake ' l 'uc ' - 'c ' : ' : l  , . . r '  ' .a-  - : i - - , :g the Lrcc: '  rescurce per-

SOn VhO was sC^ieduletL ' l , r - . ,  , : : )pec, '  e. ' , ' ,  : : t i i ,  ' , i : : :e !  - lut .  th is iS the

salce raistake that str : -Cet: ' - ts i ' , r iC.  r r - ,  cr . , rc,- t€ ( : - :  se fOr.  ihat  natter so

often r iakes of  f  or t -Ec' j ; ' i - '^ ,g ' ; l 'c .  " j ; i r i t  - .  a:r , i  s t i rce ccnte.xt .  I  remenber

ny o-. ' .  incapab:,  1: i ; , -  a i r . ' - ' r '  ycar. 's  o. i  s: .uc\r  cf  ne. thenat ics to und.er-

stand fhat vhen I  f lna" i - ,17 thougir i ,  I  hac i loui :d the gocd mathematics

text  (  or  professcr)  then : , t  t /as ' r ,o a l -asge extent Lecause the

preceding ones nac enab-Led. me lc,  see i ts ( t r is  )  v i r tues -  in add. i -

t icn to the obvious contrast  ef fect  "

One solut ion-to th is l . . , incL cf

type cf  th inking (which cc. l  cnl . r

o served a certai .n nunbcr of .  cour

the part ic ipant,  resou. l :Je pe:. 'sor]

course )  v i th everyone con.e , :nei .

r : : iobl-el : .  1- ' .es in s i tar ing th: .s

er lerSe as the resul t  of  having

scs; j - t  can i rardly be seen by

cl  d. i : :ectoz' to er ly one single

.{ tncth:r '  voir l  d.  be nore ne"nipula-



22

tory;  to have the bie s l iots schecluled for the th i rd veeh, in-

stead. of ,  as many organizers Cr j ,  the opcning performance anJ/

or the c losing ceremony. St i l f  another approach voul-d be to

draw the conclusion that the th i rd.  week has to bc qual i tat ively

d. i f  f  erent,  To el in inate i t  is  1:-ke eI in inat ing the f  i rst  and.

last  car in a t ra in to prevent accidents;  the ef fect  vould.  proL-

ably st i l l  be l -ocated somevhei:e af ter  the nid.-point  in t ime.

Hence, do sonething r l i f  f  erent,  and the be.st  ansver wou1d. prob-

ably be what many reai lers of  th is art ic^ l -e have already in ni ind;

to enggge in some hin, i  of  pract ice.  Cne good possibi l i ty  uoul<l

be to make a project  together,  in which case Dubrovnik and the

environment voulc l  have to be avai lable for  stuC ,  &t  least  fcr

tne more social  science, ecology and. sone of  the history or iented.

courses. Another possibi l i ty  c; l ru ld.  be to place one of  the nany

conferences organized. at  ( rather than, or in addi t ion to)  the

IUC dur ing the thi rd r , reek and scht:d.u ' l  e the ccurses so that par-

t ic ipants and" resource persons in t l ie course are t ransformecl  into

part ic ipants wi th inputs:J e conference in the sane f ie ld. ;  neet-

ing wi th nany ot i rers,  and then col inE together aga:-n for  the fourth.

veek to get a fast  bust  f lon nelr  resouree persons ano try to sum

up the exper ience one way or rhe cther.  I lxper i iaents in ei ther

d. i rect ion v i11 be carr iecr.  out .

So much for the d. ia lect ics r-n t i r ,e:  vhat ab:ut  soace?

Space in th is context  unf c- , r tuna-r ,  e1y d.oes not invol-rre the Ci ty

of  Dubrovni l t ,  the Republ ic of  Croat ia ol  Yugcslavia in General ,

a lL of  vhich remain rat i rer  c losed relat ive to vhat,  for  instance,

a Northwestern European is useci .  tc.  Ic leal- Iy an inst i tut ion of

th is k ind.  should be located. at  s place l ihere there is a basis

for a meaningful  interract ion v i th the nearest  environment;  to

learn f ron i t ,  to give sornething Lach, in return for  the hospi ta i -

i ty and this may also in due t ime develop in the IUC case. But

for the t ime being, t tspacett  means inner space, inside the bui ld. ing,

among the ceurse part ic ipants,  to soLle extent between the eourses

taking place at  the same t iue,  or  the repl icat ions of  the s&me



23

course. Ancl  here the var iety is consid.erable i  an incred. ib ly

r ich source for pedagogical  a.dvances.

Hovever,  the var iety behind. the s logans of  t ransdisci-

pl inar i ty and transnat ional ism, br inging together in the same

eourse people f rom several  d. iscipl ines and nat ional i t ies,  is

nuch less inportant than neny vould th ink beforehand. There

is a s inple reason for th is:  people who can inagine part ic i -

pate in such a venture are already somewhat s imi lar ,  but  above

el l  -  vor ld conmunicat ion in general ,  and in the f ieLd of  h igher

eciucat ion in part icular ,  has brought about consi  d.erabLe homogen-

ei ty across d. iscipl inary and nat ional  borders.  But sonrething

f enains that  has considerabl-e contradict ion bui l - t  into i t :  reaL

di f ferencesin what one night cal l -  cogni t ive cul ture,  on the one

hand.,  and. acad.emic structure on the other.

This is not the occasion to go into any d-etai l ,  but  the

d. i f ference between Anglo-Saxon or North European in general ,

pragmatism and general ly very empir ical  approach on the one

hand.n and. cont inental  European rat ional ism bord.er ing on the dog-

mat ic wi th coneentrat ion of  the construct ion of  forrnal ly perfect

theor ies on the other is considerabl-e.  They nay both refer to

l ' larx and. Ad.an Srr i th,  but  they r iean two very di f ferent th ings,

for their  intel l -eetual  cosmos is const i tutecL in very d. i f ferent

ways. And simi lar ly for  acad.enic structure:  wl iereas there is

a North-South di f ference in cogni t ive sty le,  there is an East-

West di f ference vhen i t  comes to respeet ing acad.enic author i ty

part icular ly af ter  th is suf fered. a dramat ic decl ine in Germany

(West)  at  the en<L of  the ts ixt iesr.  Hence, the very cr lLoquial ,

egal i tar ian and pl-ural ist ic sty le engend.ered by the IUC is no

cloubt best sui ted.  for  Northvest-Europeans vhose eogni t ive sty le

is less dominated by wel l  construeted theory pl , - ramid"s,  and vho

d.o not l ive in academic structures eonstructed very much in the

same manner.  For them the switch f ron one perspect ive to ano-

ther is a part  of  the intel lectuaf sty1e, and hor izontal  ed.uca-
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t ion comes easy -  for  othersr &Dd perhaps part icular ly for

Southeast Europeans, concept ions of  the correct  system and

sharp role dist inct ion betqeen professors ancl  students wi l l

u,ake ad. j  ustnent to such patt  erns qui te painf  u1 .

6,  Conclusion. And that,  of  course, raises the whole

quest ion of  to what extent an inst i tut ion l ihe the IUC cen be

globa1 at  a l l ,  vhether i t  v i l -1 not always, at  least  to some

extent,  be d.ominated. by a combinat ion of  cul- ture and structure

found, in some parts rather than otkrers of  th is worJd..  I t  is

di f f icul t  to deny this,  and indeed foolharcly -  but  i t  st i1 l

makes sense to discuss vhich pattern is more cond.ucive to what

ideal  i rnage of  the outcome. This d. iseussion is inportant ,  and.

i t  wi l l  have to go on and on -  there wi l l -  never be any f inal

answer,  for  as ve discuss our subject  of  d iscussion is i tsel f

changing, al l  the t  ine.  And the int  ent  ion o. f  th i  s art  i  c le ves

only to t ry to c lar i fy some of the dinensions of  that  type of

discussion, i l lustrated by one concrete exe,nple:

rhe Inter-Universi ty Centre in Dubrovnik.


